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Abstract 
Therefore, an opening of school activity is required, in the direction of combining formal strategies, which are specific to 
class, with non-formal and informal strategies, outside the class or school’s perimeter and the forming use of elements offered 
by various educational environments. In such conditions/circumstances, a better combination of theoretical with practical 
strategies is offered. At the same time, a better mingling between individual strategies – centred on the student, as 
constructivist strategies – with the group, interactive strategies, centred on communication, creative learning and modern ITC 
type strategies, distance learning, that satisfy both the individual activity. 
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1. Theoretical framework 
The unprecedented development of modern society requires every individual a rapid adjustment to new 
requirements and acquiring new knowledge that may keep him competent in their career.  
This presumes moving from a set of knowledge and information to competencies („to know how to do/how to 
act”), to learning through experience/practice, from conveying and memorizing information to abilities, 
capacities, competences [1]. 
In front of a group of students with an individual personality profile, with different learning styles, with 
unique combinations of strengths and weaknesses, with varied behavioural repertoires covering complex needs, 
with a diverse range of expression of emotions, the teacher should create creative educational contexts, effective 
and tailored to individual needs for training, and prospective to social requirements. 
The current of non-formal and informal learning appeared in many countries, a considerable part of the 
international attention being focused on them. In the Recommendation on April 23rd, 2008 which introduced the 
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European Qualifications Framework, the Council and the EU Parliament have urged countries to "promote the 
validation of non-formal and informal learning." [2] 
The European Union has often shown the importance of non-formal and informal learning "to encourage 
cooperation and effective measures for validation of learning outcomes, which are crucial for building bridges 
between formal forms of learning, non-formal and informal learning as a prerequisite for creating an area 
European lifelong learning." [2] 
Non-formal learning is perceived as being the opposite of the „formal” educational system, seen as 
institutionalized training, which represents compulsory education, variable as time period from one school system 
to another and that ends with a specific certification of acquired skills. At the systemic level, non-formal learning 
is the system of formal education institutions providing compulsory education in a country. 
"Non-formal" education and training are placed outside the system. These are usually provided by suppliers 
from educational institutions which are not recognized by the state, but may be their alternatives.  
Non-formal learning is acquired in non-formal education, it is intentional, the person attending these forms of 
education makes it for own reasons, and programs are organized for learning, coming to complement, support or 
as a source of valorisation of the learning experiences formally acquired. 
Examples of non-formal learning are training programs provided by social community institutions such as 
libraries, music schools, foreign language schools, community centres or other centres which organize training 
courses for various skills - musical Instrumental, dance, theatre, sports, painting, mimicry etc. 
Unlike formal and non-formal education, “informal learning" is not deliberately organized to ensure student’s 
learning. The learner often does so unintentionally. However, “informal" learning is a very effective method of 
learning and probably the most common among adults.  
For example, learning a foreign language while living in the country where that language is spoken, by 
conversations with a friend or family member who speaks the given foreign language, or movies, songs or using 
the internet, reading books, magazines or newspapers and Through this activity, learning new things incidentally 
learning; also, learning more ways to use computers by completing an activity with their help.  
The definition of informal learning is not fully supported, although it is clearer than the idea of non-formal 
learning. For example, some people would describe distance learning through individual purchase of books and 
study manuals and their individual study at home as informal learning [3]. Others would describe it as non-formal 
learning (since the individual deliberately planned to learn something).  
Due to the rapid insertion of these technologies into education, pedagogical literature has developed a new 
concept, multimedia learning as "kind of innovative approach with great formative potential, but requiring to the 
school the assumption of new responsibilities (...) is a form of learning based not only on a self discovery of new 
knowledge, but also on interactive approaches, through problem-solving." [4, 84-85]  
In recent years, there is noticed the trend, having almost become a rule, to engage students, even from an early 
age, starting with pre-school years, in various categories of non-formal and informal activities. What would be 
the intentions of the objectives we pursue to this goal? Certainly, the school aims to build learning experiences 
formally gained and ensure the development of skills discovered in the student. Or maybe it is easy to recognize 
that school no longer meets the current training needs of students and, to compensate, it is necessary an additional 
training that other educational settings offer? But what happens when the family directs the student to various 
kinds of activities, whether or not the child found his abilities by himself? Should we give everyone a chance to 
capitalize their capabilities, based on the idea that each of us has an innate talent? Or should we prepare the 
student for life, offering him multiple opportunities for learning?  
These could be a few reasons that we can motivate, even empirically, the "fashion" to which students are 
subject to this moment in Romania. 
2.  Research Design 
2.1. The Study Purpose, Objectives and Hypothesis 
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As to achieve the proposed objectives, we have paid attention to 60 teachers in South-East Muntenia Region, 
having varied professional experience that we have quantified by teaching degrees: debutante (7), owner of 
advanced teaching certificate examination (13), second teaching degree II (22), first teaching degree (18). 
The objectives of our investigation were to determine the prevalence of this form of learning in primary school 
children and to identify the opinion of teachers on the effectiveness of students’ participation in non-formal 
learning forms. We are also interested in aspects where these forms of learning are advantageous and in limits of 
their presence in school activities.  
2.2. Research Methodology 
In line with the research objectives, we conducted a psychosocial survey based on a written questionnaire; we 
have built, respecting the criteria of validity and reliability, a questionnaire which aimed to identify teachers' 
opinion regarding efficiency of employing forms of non-formal education. These aspects were measured in 
relation to classrooms which have the respondents as teachers, at this moment. 
3.  The Analysis and Interpretation of Results 
The degree of spread of this "phenomenon" is very high, observing a considerable increase in the percentage 
of teachers who say that the number of pupils from schools participating in non-formal activities is higher from 
one school year to another. 
To the item "Do you have students participating in non-formal activities?", out of the 64 teachers, 18 states 
that no student in my class participates in such activities. We note that the 28 teachers are professionals who 
work in educational institutions in rural areas. What could motivate this, in a way, is the small number of non-
formal activities in the rural environment. For teachers in urban schools, students’ participation in non-formal 
learning activities is a current phenomenon. Most students in the current series of students take part in such 
activities. Teachers recognize that in past series, the number of those who were involved was much smaller, 
themselves noticing a massive increase of this phenomenon in recent years. 
To identify current training trends, we interviewed teachers on non-formal activities in which students 
participate:  
Table 1- Non-formal activities of students 
  
Frequency Percent 
language courses - of which English and German are the 
most requested 14 24
dance, including modern dance and folk dance 
17 36
music activities - musical instrument; most children play 
the violin, very few the piano 20 42
sports activities , listing tennis and swimming as the main 
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Most teachers recognize that participation in these forms of learning was family decision, students being 
involved into before entering primary school. There are differences of opinion regarding the decision maker 
factor to engage students in such activities. Rural teachers consider that they are "potential training discoverers" 
and, together with the family decide for the development of pupils. Regarding those in urban areas, they said that 
in previous years it was them who guided the students to these institutions, but now parents’ interests are more 
diverse; so that sometimes they are asked, sometimes not. 
To identify in how many cases they agree with the decisions of parents, teachers were asked to assess for how 
many students who participate in these forms of learning they would suggest the same, the answers were as 
follows: for none - 4%; for more than 25% of students - 36%; for about 50% of the students - 65%; for more than 
75% of students - 26%; for all students - 4%. Reasons for supporting these answers hold especially on what we 
could say that make the disadvantages of primary school participation in such activities: some of them do not 
have any potential to justify efforts for these learning activities; for most students it is actually the desires of 
parents, not of the students themselves; the choices made by parents do not identify with the students’ interests 
and potential; for most students, these forms of learning are becoming tiresome; performance is rarely obtained; it 
is a waste of time and financially costly; it is just a "fashion", so no results and performance are obtained. For 
these reasons, when they were asked if they agreed with forms of non-formal learning, teachers' opinions are 
varied, but we note a unity in teachers who come from rural institutions, compared to those who teach in urban 
areas.  
The latter consider, most of them, their students' participation in non-formal learning activities for the 
following reasons: they support learning activities in school, meaning that they come to strengthen certain aspects 
taught in school; they also facilitate discovery of new information that cannot be transmitted in school and were 
not included in the curricula, the student develops in various aspects, not only intellectually, but also they 
contribute to his socialization, develop team spirit, cooperation, assertion of self; participation in the non-formal 
learning activities offers various opportunities, of the most varied, for knowledge of the world around them, 
pleasant ways of leisure, and, eventually, they provide diversity in learning. 
With all those listed, they invoke some aspects that could optimize students’ success and school performance. 
These are particularly related to suitable dosing the time for learning, to observing the interests of the student, the 
choices for forms of learning that attract student to motivate him, forms which he loves. 
Unlike teachers in urban areas, those in rural ones are reserved in respect of non-formal and informal learning. 
They invoke specific student training in early school period, when the issues covered are basic acquisitions, 
reading, writing, computing, skills that require intense volunteer effort, motivation and student’s interest. 
For another item of the questionnaire („In the selection of didactic strategies, which of the following factors 
you consider to be the most important? Please rank them according to their attached importance) they had been 
asked to rank the factors in choosing didactic strategies from a list. Teachers with little experience select the 
components of a strategy according to the following factors: didactic objectives, the nature and the specific 
character of the didactic contents (rank 10), pupils’ interests, likes, and aptitudes (rank 9), their learning capacity 
(rank 8). The educators having an experience of over 20 years achieve the following hierarchy: didactic 
objectives (rank 10), the nature and specific of the didactic contents (rank 9), the available didactic means and 
materials, the pupils’ learning capacity (rank 8).  
We have correlated statistically the variable experience with the rank teachers grant to certain attributes which 
characterize their own didactic activity. Between experience and the attribute traditional we observe a correlation 
coefficient r = -0,25, significance threshold p = 0,01 (< 0,05); between experience and the attribute modern the 
correlation coefficient is r = 0,26, significance threshold p = 0,01 (< 0,05); between experience and the attribute 
eficiency there is a correlation coefficient of r = 0,20, although the significance threshold is minimum p = 0,05; 
between experience and the attribute adequate the correlation coefficient is r = 0,27, the significance threshold p 
= 0,01 (< 0,05). In virtue of these data, we can affirm that teachers’ perception over their own didactic activity is 
influenced by their experience, as it follows: the more experience they have, the more they appreciate their 
activity as being less traditional, less modern but more efficient and adequate. 
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4. Discussions 
Constructivism presumes a change in the teaching-learning-evaluation relation, from informative to formative, 
from authority to liberty, passing from the classical guidance of learning to the management of knowledge in the 
constructivist orientation [6]. The process of teaching is replaced with those of facilitating, counselling, guiding 
learning (more learning – less teaching); from training and educating to learning (from education to learning); 
from the didactics of instruction to that of building up knowledge; from the culture of transmitting to that of 
learning; from training to assisting learning. 
The identified data certify the value of questions formulated at the beginning of the study. The answers, 
however, remain open to arguments. It is clear that at present, are formal and informal are part of learning in 
school life, not only for adults, but from the early periods of training. What are the objectives that the family 
concerns, what are the direct influences on school performance; these would be just a few questions that arise 
from these trends of concreteness in the life of the Romanian school. The considerable growth of the learning 
potential in modern times, the development of learners’ training level and mostly the diversity of learning 
products, due to the immense share of mass media in every day life have determined the need to act as to increase 
the teaching/training efficiency.  
This does not mean a total resignation from traditional strategies, but better mingling them with newer 
strategies that imply an active involvement of the student in his own development process, valuing new 
informational and communication technology. Teaching will imply more and more the correlation of information 
conveyed by formal paths to those from non-formal and informal sources, the connection of different learning 
experiences achieved, for instance, during trips, visits to museums, watching films, inserting video clips, in the 
presence of guests to the class etc. 
Traditional training broadly presents the advantages and means of efficiently employing educational methods 
during the teaching process, even the effects of misusing them, either by abuse, by limiting or methodical in 
adjustment. Lesson planning should focus first on content and classroom strategies, then on ways in which 
technologies can enhance the lesson. Building lessons on a solid, research-based foundation of effective 
strategies, adding appropriate technologies, and consistently applying those strategies should help ensure high-
quality instruction that has the potential of maximizing student achievement. 
The development of modern technologies opens new dimensions to the achievement of the educational 
activity – combining traditional strategies with interactive strategies. The traditional strategies are revived by the 
new techniques, developing them according to the new requirements. The trends of updating and improving the 
teaching strategies subscribe to increasing the interactive-creative feature of the teaching process, to applying 
methods of a pronounced forming character, developing active-creative teaching, to valuing new training 
technologies (e-learning) or some technologies linked to developing multiple intelligence (expert system, drill 
and practice strategies etc). Within the multitude of training methods, procedures and techniques permanently 
developing, the issue that emerges is of an efficient, contextual combination of individual strategies with the 
cooperation, group learning and interdependent work strategies. 
Conclusions 
The efficiency of the teaching activity resides as well in how the teacher succeeds in structuring and 
combining the teaching strategies within the circumstances of his work – human, material, time ones etc. -, on the 
extend to which he elaborates alternative solutions to the possibilities and optimal ways of combining the 
teaching strategies, based on the analysis of strengths and weaknesses of these possibilities. A know - how of 
pedagogical ideas and descriptive elements on how the educator should behave in the classroom is permanently 
assimilated. In exchange, the interpreting manner of such situations, day-by-day adjustment of the didactical 
action by referring to the larger context remains a permanent challenge, making appeal to the teaching creativity 
of each of us.  
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In the current European context, education is seen as a key to sustainable development. Growth and 
competitiveness debates highlight the central role given to education and educational system, formal, non-formal 
and informal learning to ensure a sustained path of economic development and social cohesion. In this regard, 
preparing students to effectively integrate into the socio-professional environment, to acquire the 8 key 
competences that will ensure, in the opinion of specialists, the success in the labour market, is one of the key 
arguments that support the importance of formal learning, correlated with non-formal and informal learning. 
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